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Using Mobile Learning and Social Media to Enhance Learner 
Feedback: Some Empirical Evidence 
Purpose 
The purpose of this paper is to investigate an area of growing importance that is 
widely recognised in the literature relating to the issue of how to improve ways 
that assessments and feedback are provided to students within higher education. 
This paper reports on a study that aimed to explore the views of both educators 
(n=70) and students (n=540) on feedback and feed-forward at a UK university.  
The study also investigated their experience and attitudes to social media 
applications as a means of enhancing access to feedback within the context of 
mobile learning. 
Design/methodology/approach 
The research approach adopted in this study predominately conforms to a 
quantitative research design though embeds elements of qualitative research via 
a ‘mixed methods’ approach. The overall methodology of the paper adheres to 
an exploratory case study in a higher education environment to identify various 
issues and approaches that could be addressed or enhanced to aid ways that 
assessments and feedback are disseminated to students within higher education. 
Findings 
Participants’ views were sought in relation to students receiving learning 
materials, as well as feedback from tutors directly to their smartphones and 
mobile devices. In addition, the study explored possible reasons for students not 
wanting to use social media and mobile devices for their learning and feedback. 
Overall, the results indicated a positive attitude on the part of educators and 
students to using mobile devices and social media applications for teaching and 
learning purposes. 
Research limitations/implications 
The case study presented in this paper draws on findings from one higher educational 
institution. Further research is required to determine the generalisability of the 
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findings to allow comparison of the findings to be undertaken within other higher 
education institutions. 
Originality/value 
The originality of the paper is that it provides detailed empirical evidence and 
findings that provide several important implications in relation to enhancing the 
student learning experience and providing considerable improvements to the way that 
feedback is provided that make it more likely that students will take more notice to 
feedback and act upon it.  This in turn enables educators to better plan and manage 
their teaching and student experience online and through students’ mobile devices. 
The value of this study is that it explores views of both educators and students, 
whereas many other previous studies tend to focus on the views of either educators or 
students. 
Keywords: Student feedback, feed-forward, higher education, educator feedback, 
mobile learning, social media. 
Introduction 
A major challenge for educators is in attempting to ensure individuality in the 
approaches they adopt to teaching and keeping students informed and engaged.  
Higher education institutions are experiencing changes in relation to how technology 
is affecting teaching and learning (Baxter et al., 2011). The roles of teachers and 
learners are shifting away from a traditional emphasis on regulating programmes of 
study and student activities, towards a change in 'mindset' in which there is an 
increasing level of student autonomy and collaborative learning (Vermunt, 2007). 
 According to Vermunt (2007, p79) “such changes are essential if we are to help 
students to become self-regulated and self-motivated learners by the time they leave 
university”.  Back in 2001, Prensky argued that education was in danger of becoming 
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redundant if it did not change how it utilised different ways of learning for the new 
generation of students. Prensky (2001) identified the ‘digital native’ as those students 
born in or after 1980, whilst ‘digital immigrant’ were born prior to that revolution and 
are learning to adapt to their environment. Higher education institutions, already 
su porting widening participation, reflect those two groups as many students are also 
from an older generation.  
Over a decade on and new forms of teaching, learning and assessment for an 
interactive world such as massive open online courses (MOOCs), badging, seamless 
learning, crowd learning, geo-learning, learning from gaming, maker culture, and 
citizen inquiry, are now being investigated (Sharples et al., 2013). Mobile learning 
adoption within higher education is still in its relative infancy in terms of using 
students’ own mobile handheld devices within mainstream education.  
Some educators are trying to improve their teaching and learning through 
cThe combiningation of social media applications and mobile technologies  are ways 
that some educators are trying to use to improve teaching and learning (e.g. Redecker 
et al., 2009; Cochrane, 2010; Lunt and Curran, 2010; Taylor et al., 2010). Social 
media plays an important role in helping facilitate and promote participatory 
information sharing, interoperability, user-centred design, and collaboration using  
social software, sharing content, tagging, social networking, blogs, wikis and , RSS 
(Anderson, 2008; Schneckenberg et al., 2011). 
  
Background and literature review 
In the literature, there is evidence of the importance of assessment and feedback in 
learning and teaching in higher education (Gibbs and Simpson 2004, Nicol and 
MacFarlane-Dick, 2004; Bloxham and Boyd, 2007). Reports and surveys (for 
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example in the UK - National Student Survey, 2010, 2011, 2012; National Union of 
Students, 2008; Quality Assurance Agency for Higher Education, 2006) show that 
assessment and feedback have been a significant cause of student dissatisfaction and 
have continually received the lowest satisfaction score.  
There is a growing body of knowledge research around assessment and 
feedback aimed at providing a deeper understanding of students’ dissatisfaction with 
their feedback (e.g. Rae and Cochrane, 2008; Hepplestone et al., 2009; Bloxham and 
Campbell, 2010; Price et al., 2010; Orsmond and Merry, 2011; Price et al., 2011). 
Some of the reasons for this dissatisfaction are reported as being the lack of timely 
constructive feedback and lack of one-to-one meetings with the teacher where the 
assignment and feedback can be discussed (Trowler and Trowler, 2010). This is 
mainly due to workload issues (Lunt and Curran, 2010; Nicol, 2010) caused by mass 
higher education. Other issues affecting assessment and feedback include the lack 
student engagement (Orsmond and Merry, 2009; Handley and Williams, 2011), the 
lack of dialogue as communication (Rae and Cochrane, 2008; Bloxham and 
Campbell, 2010; Nicol, 2010; Orsmond and Merry, 2011; Price et al., 2011) and the 
lack of motivation that can affect feedback, and thus, the student learning process 
(Orsmond and Merry, 2009).  
More specifically, research conducted by Price et al., (2010) indicates that 
both tutors and students recognize that relationship and dialogue are very important 
aspects in feedback. However, students feelt frustrated and are less engaged with the 
written feedback in the absence of dialogue. For example, many students are still 
unwilling to engage in a dialogue because of being embarrassed or feeling 
intimidated. This lack of confidence from the part of students undermines their 
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learning since they are not getting the support help needed from tutors is for their 
work lacking from their tutors (Bloxham and Campbell, 2010).  
Handley et al., (2008) highlight the relational dimension of student 
engagement with feedback has a great impact on how students receive, interpret and 
evaluate feedback and how students react to any questions or their misunderstandings. 
Issues arise in defining the line between student questions to tutors and confrontation, 
respectful listening and tacit agreement. Other problems highlighted by students 
include the lack of motivation to engage in dialogue when not being shown interest by 
staff, when tutors seem unapproachable to them by being ‘too busy’, tutors always 
seem to be in a hurry, have ‘other things to do’ or students’ unwillingness to interrupt 
staff. 
While the literature contains examples of assessment and feedback studies, 
few studies have surveyed students and educators on the key issues around feedback 
and feed-forward. Most studies have mainly focused on the students’ version of the 
issues. Specific ome studies have explored educators’ version of the issues around 
assessment and feedback (e.g. Bailey and Gardner, 2010; Harman and McDowell, 
2011). Other studies have compared teachers and students perceptions of assessment 
and feedback (e.g. Carless, 2006; Meyer et al., 2010). One finding among these 
studies is the divergent understanding of assessment and feedback from both students 
and educators. In Carless’ study, teachers considered that their feedback was useful to 
the students, but the students did not share this viewtook a differing view. In Meyer et 
al.’s research, for students, the purpose of assessment was for accountability while 
teachers saw it as a way to improve learning.  
Another area of the study described in this paper involves feed-forward. It is a 
concept that advocates students be aware of important points in future assessment 
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tasks and make use of feedback in everyday learning activities as well as in response 
to formal assignments (Laurillard, 2002) and which learners can benefit from (Black 
and Wiliam, 1998; 2007; Race, 2007; Irons, 2008). This concept is also advocated by 
Price et al., (2010) who highlight that feedback should be “directed at supporting 
im rovements in the next assignment” (p.279). It helps shaping and directing students 
on how to answer future questions in assignments (Nicol and Macfarlane-Dick, 2006) 
Feed-forward is being investigated by many authors with the intention of increasing 
student achievement (Hounsell, 2007; Murtagh, and Baker, 2009). As pointed by 
Nicol (2010), good quality feedback should provide suggestions on how students 
could improve their work for future assignment. Feed-forward provides constructive 
guidance on how to do improve future assignments and together with feedback and 
provided in a timely manner, feed-forward can foster student learning improvement 
(Ferrell, 2013). However, formative feedback which is defined as any information, 
process or activity that speeds up student learning based on comments resulting from 
their formative or summative assessment (Irons, 2008), is not always recognized by 
students. Sometimes students are not even aware of a feedback and this could be due 
to the lack of motivation from teachers in developing the students’ skills in learning 
from feedback. 
Li and De Luca (2014) who reviewed 37 empirical studies on assessment and 
feedback noted that there were few studies on the actual practices of feedback. They 
recommended exploring various aspects of assessment practices with cross-disciplinary and 
cross-sections dialogues. They suggested beginning with an investigation of the assumptions 
and beliefs of stakeholders. Thus, the study reported in this paper aimed to explore the views 
of both educators and students on feedback, feed-forward, as well as their experience and 
attitudes to social media applications as a means of enhancing access to feedback within the 
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context of mobile learning at a UK university. The UK university was used because it 
provided a means of convenience sampling which would increase the ease of access to larger 
numbers of students and educators and potentially provide a higher number of responses 
which would provide more meaningful results. Participants’ views were sought in relation to 
students receiving learning materials, as well as feedback from tutors directly to their 
smartphones and mobile devices. In addition, the study explored possible reasons for 
students not wanting to use social media and mobile devices for their learning and feedback.  
Methodology and data collection 
The research questions centred around (i) how can assessments and feedback 
provided to students within higher education be improved? and (ii) what are the 
attitudes and experiences of students and educators to using social media applications 
as a means of enhancing access to feedback within the context of mobile learning? 
The research methodology adopted in this study predominately conformss to a 
quantitative research design, although embedding elements of qualitative research via 
a ‘mixed methods’ approach. The overall methodology of the paper adhered to an 
exploratory case study in a higher education environment to identify various issues 
and approaches that could be addressed or enhanced to aid ways that assessments and 
feedback are disseminated to students within higher education. This approach was 
used because it enabled the quantitative components to describe the topics being 
investigated while the qualitative elements of the mixed method approach brought out 
the richness of participants’ views in a student-centered and educator-centered 
approach on these phenomena. Furthermore, while measurable variables of the 
quantitative elements may limit what this study is investigating, the qualitative 
element allows observing a wider range of phenomena including the complex 
meanings and processes participants feel and the context in which these occur. There 
Page 7 of 34 Journal of Applied Research in Higher Education
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
Journal of Applied Research in Higher Education
8 
 
were 36 questions in the teaching staff survey and 34 in the students’ questionnaire. 
The questionnaires were made available through the online questionnaire package 
SurveyMonkey for both the teaching staff member and students. Participation was 
voluntary and participants were notified of the availability of the questionnaire 
through email and the questionnaires were not resent. There were two surveys, one for 
educators and one for students, a copy of the questions are included in Appendix I. 
There was no limit to the sample as the study wished to gather information from as 
wider a pool as possible. Data was entered to SPSS18 and treated anonymously. 
Results  
Demographic 
Educators (n=70) consisted of 36 males and 31 females. Three skipped the gender 
question. In terms of age range, most of them belonged to the age range 50-59 (37) 
and 40-49 (24), with only one from 20-29 age range. Of the 540 students who 
answered the survey, 32.5% were males and 67.5% were females. The age range with 
the highest number of students was 20-29 (44.3%), and the lowest was over 60 
(0.7%).   
 
Of the 69 educators who responded to the question regarding their academic 
status, 63 respondents (91.3%) were full-time and 6 respondents were part-time 
academics. A cross tabulation with the age range showed that the majority of the full-
time academic belonged to the age ranges 40-49 (20) and 50-59 (36). The job title 
varied and included . There were 50 lecturers, 10 senior lecturers, 4 readers, 3 
professors, 2 associate lecturers and 1 teaching fellow. Although each of the 
participants had various academic roles, modules delivery (e.g. teaching) was the role 
with the highest percentage 94.2% (65). In terms of educators’ number of years into 
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teaching, the mean was 16.60 years (SD = 8.81). Of the 537 students who answered 
the question regarding their student status, 385 (71.7%) were full-time 
undergraduates, 57 (10.6%) part-time postgraduates, 48 (8.9%) part-time 
undergraduates and 39 respondents (7.3%) were full-time postgraduates. Out of 532 
students who answered the question regarding the teaching methods, 89.1% took their 
course via traditional methods (lectures, tutorials and labs), 9.4% distance learning, 
0.6% mobile learning and 5.8% of students via other methods or a combination of 
methods. From the 536 responses concerning their year of study, the majority of 
respondents were in their third year of study (192) followed by those in their first year 
(142), second year (117 students), fourth year (76) and fifth year (9 students). A cross 
tabulation between the year of study and the students’ status showed that most 
students were full-time undergraduates in their third year of studies (159).  
  
On the frequency of feedback 
There were 462 students and 65 educators who answered this question. Figure 1 
shows that ‘Only after assignment’ was selected the most (49.1%) by students and 
‘Whenever it is required’ by educators. Table 1 lists what students (n=32) think could 
be the reasons for not receiving feedback and educators’ (n=49) reasons for not 
providing feedback.   
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2.2
42.4
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0
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Daily
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Fortnightly
Monthly
Whenever it is required
Only after assignment
Never
When do you give feedback to students % When do you get feedback on your work %
 
Figure 1: When do students receive feedback on their work vs when do educators give 
feedback to students 
Table 1: Students’ reasons for not receiving feedback versus educators’ reasons for 
not giving feedback 
Students reasons for not receiving 
feedback 
Educators’ reasons for not giving 
feedback  
 
Students have never asked nor been offered Time 
Students asked but did not receive it Classes too large / too many, assignments to 
mark 
Online course from external examiners No submission of work / incomplete student 
work 
Scarce and irregular feedback Students not available at the time of feedback 
Feedback is only to a specific subject Academic misconduct / plagiarism with defer 
decision 
High students number Overload of administrative paperwork 
Teaching staff say they have no time The way modules are set up / unhelpful 
timetable 
Do not know why 
  
Too many classes / many campuses 
Students’ lack of engagement with the 
module and missing classes 
Excessive feedback request from students / 
Feedback requested one or two days before 
submission 
Students don’t collect/use feedback 
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Reluctance/ inability to provide feedback that 
reflects students' performance / Ppoor quality 
of feedback 
 
On feed-forward: Students vs Educators  
There were 66 educators and 458 students’ responses for this question. A quarter of 
students never receive feed-forward. If students do not request it, the number rises to 
more than half. Table 2 shows that most students receive feed-forward comments only 
if they request it (31%). Most educators (78.8%) give feed-forward; One of the two 
who did not give feed-forward did not know what feed-forward iwas. 
 
 
 
 
Table 2: Do you receive feed-forward (students)? (Feed-forward comments are 
suggestions that would be helpful in future course works or assignments.) 
Do you receive feedforward? (Students) Do you receive feed-forward? (staff) 
 % N   
Only if I request 31% 142 Give feed-forward 78.8% 
Never 25.3 116 Sometimes 16.7% 
After the module 16.6 76 If requested 1.5% 
After the class 11.4 52 Do not give feed-forward 3% 
Weekly 10.3 47 
Monthly 3.9 18 
Fortnightly 1.5 7 
 
On using comparison in feedback (Educators) 
There were 63 educators who answered that question generating 100 total responses. 
‘Criterion-referencing (feedback against clear criteria)’ was selected the most 
(90.5%). It was followed by ‘Self-referenced feedback (helps describe the processes 
or methods students use)’ (50.8%). ‘Norm-referenced feedback (compares a student's 
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performance to the performance of other students)’ was selected 9 times only which 
gives 9% of responses or 14.3% of cases. There were also 2 (3.2%) people who did 
not know what comparison in feedback meant. 
On the focus of the content of feedback: Educators vs students 
A total of 449 students and 65 educators answered this question. According to Figure 
2, the least selected option by both educators (36.9%) and students (15.1%) was ‘why 
the right answer is correct’.  
65
23.6
24.9
45.7
52.6
29.8
18.5
26.5
15.1
59.2
53.9
93.8
67.7
56.9
73.8
90.8
86.2
64.6
61.5
36.9
86.2
90.8
0 10 20 30 40 50 60 70 80 90 100
Information about the depth or quality of the
work
Information about neatness or format
How the task was approached
Whether the topic was covered
How well the topic was covered
Whether what they did match up with what they
were asked to do
Including alternative useful strategies to do the
task
Why the wrong answer is wrong
Why the right answer is correct
Identifying the strengths and weaknesses in the
work
Making suggestions to improve to task
Feedback content focus (educators) % Feedback content focus (students) %
 
  Figure 2: Feedback content focus: Educators vs students 
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On feedback method choice opportunities: Educators vs students 
Of the 445 students who answered this question, only 25.1% said they were given the 
opportunity to choose the feedback method they prefer. Only 22.2% of educators gave 
that opportunity to students. Table 3 reveals the reasons students (n=115) think they 
are not receiving to choose the feedback method and educators (n=32) not creating 
these opportunities.  
 
 
Table 3:  Reasons for no choice of feedback methods: Educators vs students 
Students Educators  
Have never been asked Never been asked / never been an 
option / unsure  
The lecturers just do not give the opportunity/ 
no option to choose 
Time issues 
Do not know why Conformance to University 
Guidelines 
Have never asked Written feedback works 
Not being ‘told this was an option Huge number of students 
Don’t receive feedback anyway Conformance to task being 
undertaken 
Feedback is about lecturers’ preferences Lack of perceived value 
Lack of student engagement 
On student satisfaction with their feedback 
A total of 456 students answered this question. Nearly half the students, 43.4%, have 
been dissatisfied with their feedback. A high number of students (n=170) explained 
why they were dissatisfied (Table 4). 
Table 4:  Students’ reasons for being dissatisfied with feedback 
Students’ reasons for being dissatisfied with feedback 
 
The feedback is too generalised 
Inaccurate feedback 
Unconstructive feedback  
Unhelpful / inconsistent (comment sheet are not specific) 
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The length of feedback (feedback is very short) 
The lack of depth / vagueness of feedback 
Focus on criticism ‘Sometimes it hurts to receive criticism’ 
Negative feedback / effort being ignored 
Lecturers are unavailable to ask for feedback 
Different lecturers = different methods of how assessment should be answered 
Difficulty to read hand written feedback 
 Feedback is not useful due to the timing and feedback approach used 
No feedback for students with high mark 
Never been told what to expect or what to do / lack of guidance 
Feedback not aligned with assessment criteria/marks 
 
The proport on of females who have been dissatisfied with the feedback received 
(47%) is significantly different from males’ (34%). 
Traditional (lectures, tutorials and labs) students were more satisfied with their 
feedback (55.8%) than distance learners (51.2%) and students being taught using 
oanother method or a combination of methods (48%). Full-time undergraduates 
(46.5%) have been dissatisfied than other groups. According to figure 3, students who 
were given the opportunity to choose their feedback methods were most satisfied with 
their feedback than those who did not have that choice. As shown on figure 4, 60.5% 
of students (n=114) who never received feed-forward were more dissatisfied generally 
than other students; meanwhile those who received feed-forward on a weekly basis 
were the most satisfied. Students in their early year of studies were more satisfied 
with the feedback they received than those in the later years of studies.  
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Figure 3: Student dissatisfaction – feedback choice cross-tabulation 
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Figure 4:  Student dissatisfaction with feedback – feed-forward cross-tabulation 
On issues affecting the provision of effective feedback? (Educators) 
For this open-ended question, the answers of 47 educators produced a total of 70 
responses. Figure 5 shows that ‘Time and workload issues’ (66%) are the main issues 
affecting the provision of feedback.  
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Figure 5: Issues affecting the provision of effective feedback (educators’ perceptions) 
 
On feedback methods preference: Educators vs students 
Written feedback is the method that most students already receive. However, if they 
had a choice, they would prefer receiving feedback via email whereas educators 
would prefer face-to-face (Table 5).   
Table 5:  Ranking and means of feedback methods preference: Educators vs students 
Feedback methods Students Educators 
 R Mean R Mean 
Email 1
st
 3.89 3
rd
  3.22 
Face-to-Face 2
nd
 3.88 1
st
  3.34 
Written 3
rd
  3.72 4
th
  3.17 
Blackboard (VLE) 4
th
  3.55 2
nd
  3.30 
Podcast 5
th
 2.19 5
th
  2.47 
SMS 6
th
  2.00 9
th
  2.05 
Videocast 7
th
 1.89 6
th
  2.40 
Blog 8
th
 1.64 7
th
  2.39 
Wikis 9
th
 1.57 8
th
  2.37 
 
On educators receiving feedback 
There were 458 students and 62 educators who answered this question. Table 6 shows 
that educators mostly received feedback from their students after the module. Some 
Page 16 of 34Journal of Applied Research in Higher Education
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
Journal of Applied Research in Higher Education
17 
 
educators (10.8%) commented that they also received ongoing (throughout the 
module/class) feedback from students or when students wanted.  
Table 6: On educators receiving feedback from students (*** denotes option 
not available)  
Question options Student give feedback 
to educators 
Educators receive 
feedback 
Whenever it is required 24.9% *** 
Throughout module/class *** 10.8% 
After the module 46.3% 96.8% 
After the class 3.5% 32.3 % 
At the end of the course *** 21% 
Never 24.5 % *** 
 
 
Nearly a quarter of students (24.5%) never gave feedback to their lecturers/ tutors/ 
supervisors, and 28 of the 65 students who explained why they did not give feedback 
to their tutors, said that they were never asked, the opportunity has never arisen; they 
did not know how to tell them, and they were not aware that it could be done. Some 
students were also aware of the lecturers being under pressure.  
Other reasons for students for not giving feedback to educators included the present 
module feedback questionnaire provides students little opportunity to give detailed 
and specific feedback, Sstudents do not feel comfortable like criticising or correcting 
teaching staff, students fear of retribution from the lecturer, and some students do not 
know when and how to provide lecturers with feedback.  
 
On Social Media Experience 
Participants were asked which of the following social media applications they use at 
the University, for teaching, learning and research purposes. There were 40 educators 
and 314 students who answered this question. Table 7 showed that the most used 
social media application was YouTube for educators and Facebook for students.  The 
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results also showed that whilst students from the School of Computing mostly used 
YouTube and Wikis, the remaining schools preferred Facebook. 
Table 7:  Most used social media applications for learning and teaching (*** 
denotes option not available)  
Social media applications Rank  % N Rank  % N 
 Teaching staff Students 
YouTube 1
st
 75 30 2
nd
 50.6 159 
Blogs 2
nd
 37.5 15 6
th
 14.3 45 
Skype 2
nd
 37.5 15 7
th
 7.6 24 
Facebook 3
rd
 32.5 13 1
st
 63.1 198 
Linkedln 3
rd
 32.5 13 8
th
 7.3 23 
Wikis 4
th
 25 10 3
rd
 28 88 
Twitter 5th 22.5 9 5th 17.2 54 
GoogleMaps 5
th
 22.5 9 4
th
 22 69 
Yammer 5
th
 22.5 9 11
th
 2.9 9 
Camtasia Relay 6
th
 17.5 7 *** *** *** 
Use Mobile Instant Messaging (Mobile IM) *** *** *** 9
th
 4.1 13 
Flickr 7
th
 15 6 10
th
 3.2 10 
Twenty four educators answered the open-ended question as to why they do not use  
social media applications, and most of them (22.6%) had ‘no skills/ lack of training’. 
‘No time to learn/ develop’ and ‘Lack of perceived usefulness’ shared the second 
position with 19.4% each. ‘Not suitable for subject’ came third with 12.9%. ‘Lack of 
confidence/ uncomfortable’ scored 6.5%. ‘Legal implication concerns (inflexible 
regulations)’, ‘Lack of motivation’ and ‘separate private/ professional life’ had 3.2% 
of total responses. 
Of the 130 students who responded more than half of the answers against the 
use of social media included: ‘Don't know about them/ don't trust them/ don't use/ 
don't like/ age/ not interested’ and the ‘lack of perceived value’. Those who use social 
media applications where asked how often they access it on the devices listed in the 
questionnaire. Figure 6 shows that educators used their home computer the most on a 
daily basis (45.7%) to access social media tools while students used their laptops 
(52.4%). The second most used device on a daily basis for both groups was their own 
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mobile phones.  
35.4
45.7
39.5
17.2
44.1
16.7
10.7
36
52.4
6.6
39.8
4.1
0
10
20
30
40
50
60
University
PC
Home PC Laptop Tablet Mobile
Phone
Other
mobile
handheld
devices
Educators %
Students %
 Figure 6: Most used devices for social media applications access on a daily basis  
 
Table 8 which shows the frequency of social media use for teaching and learning 
activities reveals that the majority of the respondents in both groups never used social 
media for teaching and learning activities because they ‘don’t know’ or they did not 
see the ‘perceived pedagogical value’. Some of them also said they would never 
consider using it. Nevertheless, others would consider using social media for 
‘Interaction with students (professional/ Facebook/ Blog), ‘Making calls (Skype), 
‘Test / quiz / calendars/ SMS’. On the other side, some students would consider using 
these applications for game-based learning, calendars, uploading learning material, 
discussion with peers, file sharing and test and quizzes.  
Table 8: Frequency of social media for teaching and learning activities 
 
Frequency  Rank Students Teaching staff 
 
Several times 
per day 
1st Text messaging Calendar 
Daily 1st Interaction with students 
(chat) 
Interaction with students 
(chat) 
 2
nd
  Text messaging Discussion with peers 
 3
rd
  Discussion with peers File sharing (pictures, 
video, and documents) 
Page 19 of 34 Journal of Applied Research in Higher Education
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58
59
60
Journal of Applied Research in Higher Education
20 
 
Weekly 1
st
  File sharing (pictures, video, 
and documents) 
Uploading learning 
materials 
 2
nd
  Downloading learning 
material 
File sharing (pictures, 
video, and documents) 
Fortnightly  1
st
  Discussion with peers Interaction with students 
(chat) 
 2nd  File sharing (pictures, video, 
and documents) 
File sharing (pictures, 
video, and documents) 
 3
rd
  Test/quizzes Making calls (e.g. Skype) 
Monthly 1
st
  Test/quizzes Making calls (e.g. Skype) 
 2
nd
  File sharing (pictures, video, 
and documents) 
Recording video 
 3
rd
  Discussion with peers Test/quizzes 
 
When asked how acceptable it would be for the University to contact students via 
social media applications available on the institution’s VLE for learning purposes 
(e.g. Feedback), of the 59 educators and 426 students’ responses to this question, 
50.9% of educators and 45% of students said they would find ‘acceptable’ and ‘very 
acceptable’.  Figure 7 unveils a high percentage of neutral responses, 39% for 
educators and 35.7% for students. , indicating that there were no strong opposition to 
that idea.  
 
Figure 7: University contacts students via social media 
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The question regarding the usefulness of such contact received 60 responses from 
educators and 427 from students. Figure 8 below shows that whilst most educators 
(43.3%) and students (48.8%) would find it ‘useful’ and ‘very useful’ communicating 
with students via social media applications available on the VLE for learning 
purposes (e.g. Feedback), there is also a the high percentage of neutral responses 
(38.3% for teaching staff and 31.9% for students).  also showed that there was also 
less aversion to that idea. 
 
Figure 8: Educators – students’ communication via social media for teaching and 
learning purpose 
Discussion  
According to Evans (2013), who reviewed 460 articles on assessment feedback from 
2000 to 2012, most of assessment problems derive from these facts that the student 
population has increased in higher education, the unit of resource is being stretched 
and the growing pressure on academic staff regarding traditional assessment. Due to 
the limitation in resources and the ever growing numbers of students in higher 
education, the provision of feedback that is prompt, detailed, structured, relevant and 
clear provides a significant increase in workload for educators and contributes to 
further disappointment experienced by students (Nicol et al., 2014). The study 
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reported in this paper found that a major issue affecting feedback provision on the part 
of educators was time and workload, and that students had not been offered feedback. 
There are many principles that guide educators on the type of feedback that is 
necessary to enhance student learning (Gibbs and Simpson, 2004; Nicol, 2009, 
Henderson and Phillips, 2014), however, Henderson and Phillips argue that without 
the use of technology, applying these principles would be time consuming and 
impractical in large classes. Learners can be engaged with their feedback by varying 
the feedback delivery method including using technology such as social media and 
mobile devices. In order to engage learners, using mobile technology and social media 
available on these technologies, which students already engage with on a daily basis, 
may better foster student engagement with feedback. This is because mobile learning 
activities, designed carefully, can engage students to participate in them (Bradley et 
al., 2010) and change them from passive to be actively involved in their learning task 
(Wang et al., 2009). The study reported in this paper found that students who had 
greater say in their feedback method were the most satisfied and that over 50% of 
students considered the use of social media for teaching and learning purposes to be 
either useful or very useful, with less than 20% having some kind of negative view. 
Carless (2006, p. 230) highlighted the need of “assessment dialogues” between 
students and teachers that will enable the clarification of what is expected from both 
parties in terms of assessment and opportunities for improvement. When students 
have a stake in the assessment and feedback process, they become more engaged. For 
example, a JISC report (Ferrell, 2013) highlighted the success of a project that 
considered students as partners in relation to the design and feedback practice.  
In relation to the issue of student feedback, the vast majority of educators do 
not give their students an opportunity to choose their preferred method of feedback. 
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This lack of choice and variation has been highlighted as an issue in the literature (e.g. 
Walker, 2009; Price et al., 2010). Findings from the study reported in this paper found 
that Iif students were given the choice, they would prefer receiving feedback via email 
as opposed to face-to-face (verbal) feedback that educators favoured. This finding is 
in contrast to UK National Union of Students’ (2012) results that showed that students 
wanted more verbal feedback. The preference of email could be attributed to the fact 
that verbal face-to-face feedback can be forgotten quickly, whilst feedback received in 
written form via email can be revisited and reread many times. The ability for 
students to receive effective feedback could be compounded by the fact that some 
students may be avoiding face-to-face feedback with their educator due to a situation 
that according to Price at al. (2007), there being a tendency for there to be a 
monologue process than dialogue during tutor/student contact and, as a result, some 
students avoid voluntarily meeting the tutor for their feedback.  Furthermore, some 
students may lack confidence and become reluctant to engage in a dialogue because 
of being embarrassed or feeling intimidated (Bloxham and Campbell, 2010). The 
study reported in this paper showed that those students who were provided feed-
forward were also the most satisfied. Although the number of educators who give 
feed-forward to their students is high, many still do not provide it. Furthermore, many 
students receive feed-forward only if they request it. It implies that if they did not ask 
for it, more than half (56.3%) would not receive it. Some studies have identified 
modularisation as one of the causes because it limits the scope for assessment 
practices that feed-forward with Handley et al., (2008) affirming that modularization 
influences students’ sense of progression.  
One of the main issues for a modern advanced learner is to receive feedback 
that is timely and can be used for their next assignment or before the submission of 
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their current assignment. The finding echoes those found in a JISC report on an 
assessment programme that ran between 2011 and 2014 (Ferrell, 2013) which 
suggests the development of online systems that enable more immediate feedback as a 
possible means towards addressing some of the issues relating to assessment and 
feedback that students face.  
Overall the study reported in this paper found that there was a positive attitude 
on the part of educators to consider using mobile learning and social media 
applications for teaching and learning. With sufficient technical support and adequate 
training, educators might be given the opportunity to start using mobile 
learning/social media technologies for their teaching and to enhance the student 
learning experience. However, some educators are reluctant to embrace new forms of 
teaching that are different from the traditional and conventional ways they have 
mastered over many years. That reluctance has also been highlighted in previous 
studies (Gong et al., 2004; Arrigo et al., 2010). In addition, many educators may face 
issues such as a lack of time to learn and develop new skills (Gong et al., 2004; Dykes 
and Knight, 2012; Fritschi and Wolf, 2012; Hylén, 2012) which could be 
compounded by a lack of motivation. Moerschell’s (2009) work showed that the lack 
of motivation influences the attitude to learn and change teaching patterns in 
embracing new learning technologies. Some students are also reluctant to embrace 
new forms of learning that might be different to the traditional and conventional ways 
they adopt for their courses. 
The results of the study reported in this paper show that students are 
demonstrating a positive attitude to using mobile learning and social media 
applications for learning which echoes similar findings in a study by Bradley and 
Holley (2010). Students appear to be adapting the use of their mobile devices for 
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learning purposes to fulfil their individual learning needs, as well as enhance their 
student learning experience. They use the features available on their smartphones to 
perform a number of learning activities including mobile web surfing, reading email, 
sharing texts/notes and documents, accessing learning and reading material, as well as 
participating in peer discussion etc. As a result this provides a key opportunity for 
educators to give their students more choice as to how they receive timely and 
effective feedback and feed-forward which might better motivate and engage them in 
their studies.  
Conclusions and future directions 
The purpose of this study was to explore the perception of educators and students on 
the areas of using social media and mobile devices in order to address key issues 
surrounding feedback and feed-forward within the context of higher education. The 
paper has presented interesting and relevant findings from for one University within 
the UK. In addition, the study explored possible reasons for students’ avoidance  not 
wanting toof  use social media and mobile devices for their learning and feedback. To 
conclude, Ooverall, the results indicated a positive attitude on the part of educators 
and students to using mobile devices and social media applications for teaching and 
learning purposes. Initial findings have shown that there is a need to explore the use 
of mobile learning and social media further in order to better improve the quality and 
effectiveness of feedback (and feed-forward) that students receive which has 
consistently been raised as a concern across many studies and surveys both within the 
UK and globally.   
In terms of limitations and future research, Ffindings and their implications 
discussed in this paper were based on one study that explored the views of students 
and educators in one university in the UK.  Whilst findings do hold some promise in 
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that, uncovering ways to improve the dialogue and communication between students 
and educators through social media and mobile learning could be beneficial in terms 
of student engagement and motivation with feedback, they cannot be generalised. The 
next stage of the research is to extend the work reported in this paper to include other 
higher education institutions in conducting in-depth qualitative studies with educators 
and students in order to find out more about their views and thinking, as well as 
enable comparisons to be undertaken.  
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Appendix I  
 
Fact Findings Surveys 
Questions Answer options 
Demographic 
What is you gender? Male, Female 
Please select the age range you fall between?  (students) under 20, 20-29, 30-39, 40-49, 50-59, 60+ 
(Educators) 20-29, 30-39, 40-49, 50-59, 60-69, 70+ 
What is your current academic job title? 
(Select more than one if 
applicable)(educators) 
Professor, Senior Lecturer, Reader, Lecturer, Senior 
Research Fellow, Research Fellow, Research 
Associate, Teaching Fellow, Associate Lecturer, 
Research Assistant 
What roles(s) do you currently play in relation 
to teaching and learning? (Select more than 
one if applicable) (educators) 
Academic Line Manager, Subject/Programme Panel 
Chair, Programme Leader, Year Leader, Personal 
Tutor, Module Coordinator, Module Delivery 
(Lectures), Module Delivery (Tutorials/Labs), Project 
Supervisor 
How long have you been teaching? 
(educators) 
 
Which of the following are you? (students) Full time undergraduate, Full time postgraduate, Part 
time undergraduate, Part time postgraduate, Other  
How is your course currently being 
taught?(select all that apply)(students) 
Traditional (lectures, tutorials and labs), Distance 
learning, mLearning (mobile learning), Other Another 
method or a combination of the above methods 
(Please specify),  Other (please specify) 
Please select your year of study? Click 1 for 
first year and 2 for second year etc (students) 
Year 1, Year 2, Year 3, Year 4, Year 5, Year 6 
Feedback methods 
When do you give feedback to students? 
(Educators) 
Weekly, Fortnightly, Monthly, Whenever it is 
required, Only after assignment, Other (please 
specify) 
What could be the reason(s) for not giving 
feedback on student’s work? (educators) 
 
Generally how often do your 
lecturers/tutors/supervisors give you feedback 
on your work? (students) 
Daily, Weekly, Fortnightly, Monthly, Whenever it is 
required, Only after assignment, Never, Never, please 
tell us why 
Are you given the opportunity to choose the 
feedback method (s) you prefer? (students) 
Yes, No, If No please tell us why 
Are students given the opportunity to choose 
the feedback methods they prefer? (educators) 
Yes, No, If No please tell us why 
Have you ever been unhappy with the 
feedback you receive from your tutors 
/lecturers / supervisors? (students) 
Yes, No, If Yes, please tell us why 
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When do you get feedforward? (Feedforward 
comments are suggestions that would be 
helpful in future course works or 
assignments.) (students) 
After the class, Weekly, Fortnightly, Monthly, Only if 
I request, After the module, Never 
Do you give feedforward? (Feedforward 
comments are suggestions that would be 
helpful in future course works or 
assignments.) (educators) 
Yes, Sometimes, If requested, No, If No, please tell 
us why 
When do you give feedback to your 
lecturers/tutors on their teaching? (students) 
After the class, Weekly, Fortnightly, Monthly, 
Whenever it is required, After the module, Never, 
Never, please tell us why 
When do you get feedback from students on 
the subject (s) you teach? (educators) 
End of class, End of the module, End of course, Other 
(please specify) 
Do you use comparison in feedback? If yes 
which one(s)? (educators) 
Criterion referencing (feedback against clear criteria), 
Self-referenced feedback (helps describing the 
processes or methods students use), Norm referenced 
feedback (compares a student's performance to the 
performance of other students), None, Other (please 
specify) 
What content (s) does the feedback given to 
(you) your students focus on? Please, choose 
more than one if applicable (students & 
educators) 
Information about the depth or quality of the work, 
Information about neatness or format, 
How the task was approached, 
Whether the topic was covered, 
How well the topic was covered,  
Whether what they did match up with what they were 
asked to do, 
Including alternative useful strategies to do the task, 
Why the wrong answer is wrong, 
Why the right answer is correct,  
Identifying the strengths and weaknesses in the work, 
Making suggestions to improve to task 
What issue (s) do you think affect the 
provision of effective feedback? (educators) 
 
From the list below, how is feedback given to 
you and which method (s) of feedback would 
you prefer if you had a choice? (students) 
Email, Face-to-Face, Written, Blackboard 
(notes alongside grades), Podcast (on 
Blackboard or email), SMS, Videocast, Blog, 
Wikis, Other (please specify) 
Definitely wouldn't,  Probably wouldn’t, Already 
getting,  Probably would,  Definitely would 
From the list below, which method (s) of 
feedback do you use or would you use if 
requested by your students? (educators) 
Email, Face-to-Face, Written, Blackboard 
(notes alongside grades), Podcast (on 
Blackboard or email), SMS, Videocast, Blog, 
Wikis, Other (please specify) 
Definitely wouldn't, Probably wouldn’t, Already 
using Probably would, Definitely would 
On Social Media Experience 
Which of the following Web 2.0/social 
networking applications do you use at UWS 
for teaching/learning/research purposes? 
Facebook, Twitter, Wikis, Blogs, Bebo, Youtube, 
Flickr, MySpace, GoogleMaps,  Mobile Instant 
Messaging (Mobile IM), RSS (Really Simple 
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(Select more than one if applicable) (students 
& educators) 
Syndication), Skype, Poll Everywhere, LinkedIn, 
Screencast-o-matic, Camtasia Relay, Yammer 
If you don’t use any Web 2.0/social 
networking application, please tell us why 
 
How often (approximately) do you use any of 
the Web 2.0/Social networking applications 
for the following teaching/learning activities? 
(students & educators) 
Text messaging, Interaction with students 
(chat), File sharing (pictures, video, and 
documents), Downloading learning material, 
Discussion with peers, Test/quizzes, 
Discussion with peers, Game-based learning, 
Other teaching/learning activities 
Several times per, day, daily weekly,  Fortnightly, 
Monthly Never 
If you answered ‘Never’ to all the items of the 
above question, please state which of the 
above or other teaching/learning activities 
you would consider using Web 2.0 
Applications for? (students & educators) 
 
The university may wish to contact students 
via Web 2.0/Social networking applications 
available on Blackboard for learning 
purposes (e.g.: Feedback). In your opinion 
how acceptable would that be? (students & 
educators) 
Very acceptable, Acceptable, Neutral,  Unacceptable, 
Very unacceptable 
How useful would it be for you to 
communicate with your students (with your 
lecturer / tutor / supervisor) via Web 
2.0/Social networking applications available 
on Blackboard for learning purposes (e.g.: 
Feedback)? (students & educators) 
Very useful,  Useful, Neutral, Unuseful, Very 
unuseful 
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